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FCSN’s Mission and Aspiration

We empower families, engage diverse communities, and
eliminate barriers to improve life outcomes for all children and
young adults, especially those with disabilities.

Together we are building an inclusive world where every child
and young adult experiences belonging and can participate
equitably in life's opportunities.
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Learning Goals

1. Learn the basics around student
participation

2. Effectively use the IEP Process -
before, during and after the meeting -
to bring students into the IEP
conversation

3. Identify key postsecondary transition
components of IEPs

Where to find the new IEP forms, Guidance and Quick Reference Guides:
https:/ /www.doe.mass.edu/specialeducation/ie
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What Student Participation Looks Like ...

Do not attend meetings;
provide no input

Attend meetings;
provide significant ‘

input; take a
12.2%

Attend meetings;
provide some input

51.77%

leadership role in
planning process

Attend meetings;
provide little or

no input B>

Source: National Longitudinal Transition Study-2
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Meaningful Participation

Foundational principle of IDEA

Family engagement research Th_e pul_alic agency .must invite a
when families and schools work together, child with a disability to attend
students have better outcomes the child’s IEP Team meeting if

a purpose of the meeting will be
the consideration of the

Legal guidelines to ensure participation: postsecondary goals for the
Prior Written Notice, Parent Consent, Procedural child and the transition services
Safeguards needed to assist the child in

reaching those goals

Parents as equal members of the IEP team, AND
whenever appropriate, the child with a disability

o -
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Let Raise our Expectations
and Create Opportunities!

Some families and educators wonder what a student might bring to the IEP
conversation or if they could contribute in a meaningful way.

Let’s create opportunities:

« Change the way or the logistics of how teams meet
« Students need more than an invitation

 What will engage their presence and participation?
 Find the time in the school day to prepare students
 Provide practice opportunities and feedback

https://iris.peabody.vanderbilt.edu/module/tran-scp/cresource/ql/p01/
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Start with Transition Assessment w———
e SLLABORATIVE

o . .y . Collaborative
Individualized, age-appropriate transition assessment is
integral to the development of the IEP for students aged Assessment for

14-22 and is required by the Individuals with Disabilities °p o
Education Act (IDEA). Transition

- | Planning:
The results of transition assessment inform the .
development of measurable annual skill-based IEP goals Families
and the delivery of transition services. e ———— S o———

bar Tranbtene Marring

Helpful Tool: DESE’s advisory on Transition Assessment
https://www.doe.mass.edu/specialeducation/policy/dese/advisories/2014-4ta.html @
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Transition Planning is
Overwhelming for Families

Parents’ changing role

Understanding transition
planning and steps

Cultural considerations

What can parents do to prepare
for their child’s transition?
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Age 13, 14 & 15
Talk about the value of work and teach behaviors that
develop employment potental
Provide opportunities 1o see people at work in different settings
Give relatiorahips and friendsheps priorsty, induding Inendships
with peers without dsabdities. The relationships can help buld
bridges to potential jobs, volunteer opportunities, and a range of

commurety actaibies. Relabionships also help us grow and keam
about ourselves and the workd around ws

Allow as much independence as possible; assign responsiibty for
certain chores to help nsull a postive work ethic,

Teach money management skills, along with shopping
experiences and banking skills

Promote appropriate behavior 3t home and in sooal situations

Provide opportunities to make cholces and decisions, 1o
explore and take reks, and to learn from experiences of
success and falure.

Assist in good grooming skills and emphasze the impartance
of physial fitness

Think about volunteer job opportunities In the community,
paper routes, ar other ways to develop job skils

Attervd parent workshops on Transtion to become informed
about the process of Transtion Phnning.

Help your child te become a self-advocate

What is required to happen whike students are still in special
education? Find out al about Massachusetts laws regarding
transition goals and transition services

Achieve with us.
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Develop a partnershup with the scheol system and become an
active participant In the development of your child’s IEP.

Participate in the development of the Transition Planning Form
and make sure the VISION/post-secandary goals are reflected in
the IEP.

Develop annual IEP goals that support the student’s VISION/
post-secondary goals

Encourage your schoot system to conduct appeopnate indormal
and formal traraition assessments. At age 14 speak with

your scheol team to refer your student to the Massachusetts
Rehabslitation Commission { MRC). Every school in Massachusetts
has an MRC Counselor assigned wha can help with career and
vocational cevelopment. Pre Employment Training Services may
be avalable.

Help your child to understand his/her disabibty, when to ask and
who to ask for assistance

Together wath your child, create 3 vison of their Ide after leaving
school or at age 22 (person-centered planning).

Continue these activities throughout their teen years,

Age 16 & 17
Be sure your child's IEP addresses all the areas where skills
are needed to make the biggest difference in your chikd's
ultimate independence

Hrst job experience ought to be considered if your chld & not
akeady working

Think about how your chid wil participate in IEP meetings in a
meaningful way

Develop a transtion portfolio of your child's interests, activities
and daily experiences to heip them create ther vision and
support active participation in their IEP development

Encourage se¥-determination and se¥-advocacy skills

Continue to have transition assessments done to determine
preferences, Interests and ablities

Encourage independence in al areas of Me such as self-care
activities, money management, and traved in the community

Talk about the value of work. Teach and support behaviors that
develop employment potential

Help your child to think about and envision his/her future.

Attend transition-refated workshops, fars, conferences, seminars,
webinars, etc

Encourage relationships and runture friendships

Explore volunteering, pad work expenence, and connections to
community-based actribies.

Develop a long-term plan (S year) to cover education,
vocational, community expenences, and independent bving skills

Hnd out what a 645 referral is

¥ your child Is expecting to meet all graduation requirements at
the age of 18 and terminate special education services ensure
that a 655 referral s made If they are in need of continued
SrViCes as an acult

¥ your child leaves school before age 22, make sure 2l trangtion
goals are met

¥ you are planreng te apply for Social Secunty Insurance (351,
get nformation about eligibilny. Students who have assets
exceeding $2,000 are not eligible for S8 benefits. Corsult an
attorney or fnancal planner about a special needs trust or other
arangement that will protect eligiblity for benefits. Check the
aaalability of the ASLE Act. ABLE alows individuals to save up to
$100,000 and does not affect benefits

Investigate the need and type of decissan making supports for
your child. Not all individuals need ta have a guardhan, and less
intrusive alternatees may be preferable. These ndude power
of attoeney, heakh care proxy, corservatorship, and supported
decision making

Investigate Adult Famuly Care ( AFC), a MassHealth Program
that provides a tafree stipend to caregivers {including family
members), as long as assistance Is provided with daly care and
you are not a legal quardian

Have Interest surveys and vocational assessments done to
determine nterests and abilities.

Age 18
Apply for S51/Mass Heakh. ¥ $S1 eiiglole, an ndwvidual vall
automatically be eligible for MassHealth. ¥ not ebgible for S8, apply
separakely to the Diwsion af Medical Assstance for MassHealth

Help your child actively participate in his/her IEP meeting
He/she should be part of planning their kearning and Me goals

Apply for Section 8 Housing Vouchers

Make sure emphasis on P Is on post-school goals that wik
make the biggest déferences in the Ife of your chid.

Understand Age of Majonty. At age 18, all people are presumed
to be legally competent to make al life decivans

Register men for Selective Service

Apply for ebgidity for adult services, if you have not akeady done
s0. These include the Department of Developmental Services,
Department of Mental Health, Mass. Commession far the Blind,
and Mass. Rehabxltation Commission. If your san o daughter

Is dagnased with Autism Spectrum Disorder, Smith-Magenis
Syndrome or Prader- Wl syndrome, they do not need have a
diagnosis of an intdlectual dsability to receive services from DDS.
Apply for Adult Family Care ( AFC).

Have your child register to vote

Make sure your chid has some work experience

Continue to consider transttion assessments to clanty student's
continued skif development needs

Irvite a representative from
a human service agency,
(exampie: Transition
Coordinator from DOS ar
MRC) to atterd your child’s
IEP meeting

Health and Fitness

Netwark with ather famalies
who have been theowgh the
franstion process.

Age 20 & 21
By age 20 (or 2 years pror
to terminating specal
education), the school speaal
cducation administrator
initates a Chapter 688 referral
to the apperoprate human
service agency to serve the
student as an adult. Indwiduals
whao recewe Socal Security/
Social Secunty Duablity lraurance (SSD6) are automatically
elgible for Chapter 688, others must go through an eligibilty
determination process

Individual Transition Plan (ITP) Meeting. No later than 9
months prior to graduation (usually around the student’s 215t
bithday), the Chapter 628 Laison from the human service
agency carvenes the ITP meeting where the plan |s developed
The student, family, school team, and any Involved adult
service agencies need to think about the programs and support
needed (shoet-term, 1.2 years) when the student keaves s«chool.
The Chapter 688 Laison is responsile for writing the ITP and
submitting it to the Transitional Adviscey Committee {TAC),
which must apprave, modify or reject the ITP. The TAC decison
can be appealed by the student/ parent.

Visat different day programes (and residential programs, ¢
determined those services wil be avakable) that provide services

and supports to determine an appropriate placement for your
child, or consider optiors such as self.directing your child's services
or selecting Agency With Chouce, a co-empiloyment model.

Try to ensure your child has had esther an after-school job or
weekend |ob with pay.

Make sure your child has REAL work experiences in the
community with local businesses

Find an adult primary physician and dentist

AQC 21%
1.5 months betare leaving school, the student/famdy shoulkd
cal DDS (or other adult agercy) area office o see if a service
coordnator has been assigned and is beginning to develop your
child’s aduht services

Age 22.
Tranwtion from school to adult services should be complete
Adult senvices are not an entitiement. Aduit services are based
on avallabilty and are subject to funding by the legisiature
Caontinue to attend famidy meetings, trainings, lut serves to learn
more about new and existing services

https://thearcofmass.org/wp-content/uploads/2022/06/Transition-Timeline-Factsheet-1019.pdf

Py
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Before the Meeting:
Developing Student Voice

411.

DISABILITY
DISCLOSURE

Disability Awareness

Self-advocacy Skills

Knowledge of IEP Process

Attitude

Free Curriculum
https://www.ou.edu/education/ =2 0 ;3!_;"

zarrow/resources/curriculum

Workbook
https://iel.org/wp-
content/uploads/2021/07/
411 Disability Disclosure
complete.pdf
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Educators:
Learning through |IEP Preparation

Data Collection
Report Summaries
Staff Collaboration
Draft Agenda
Family Communication
Student Preparation
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&
KEEP
CALM

AND
IGNORE
JUNK FOOD

Students:
EE [P Learning about the IEP Process

ccccccc ion business.
*Helping myaunt with
her music business

v

~Some thing; that make my ¢ reams

hardertodo . . .
guink T What are special education services

What an IEP is

= COLLEGE-
.? S Who attends the meeting
T | ,
What is the student’s role

Crafting a Concern statement

Exploring Vision Ideas

NEW DESE Guidance
Discussion Questions to Get Ready for my Yearly IEP Meeting (students aged 13-22)
https://www.doe.mass.edu/specialeducation/iep/discussion-questions.pdf “
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Educators:

Build Trust

Direct questions to the student
Students: Listen

Identify student strengths
Share concerns Align goal areas with vision and needs
Clarify vision for life after high school Identify planned course of study
Identify strengths

Review accommodations
Gain understanding of goal areas
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|[EP Present Levels
Start with Strengths — set a Positive Tone

Involve the student in the conversation about their
current performance (in academics or other areas),
and how their disability impacts their learning

Ask the IEP Team to highlight the student’s strengths

Ask the student to share their strengths, interest
areas and preferences

Briefly describe current academic performance. Strengths, interest areas, and preferences Impact of student’s disability on involvement and
Check all that apply: progress in the general education curriculum or
English Language Arts X appropriate preschool activities
History and Social Sciences
Math
Science, Technology, and Engineering

o -
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Involve Students in Plans for Graduation

Frojected date of graduation/program completion:

rojected type of completion document (diploma, certificate of
ttainment, or other locally defined completion document):

Planned Course of Study
What requirements does the student need to meet to receive the type of completion document above? What is the student’s planned course of study?

What is the student’s current status regarding meeting those requirements?

Under IDEA, an IEP's planned course of study is a critical component of transition
planning.

The section outlines the specific classes (including core courses for graduation) and
educational experiences a student needs to complete to prepare for life after high

school. This section should be reviewed and updated annually to reflect changing
goals and progress towards graduation.

© FEDERATION FOR CHILDREN WITH SPECIAL NEEDS



Current Graduation Challenges

MCAS is no longer a requirement for graduation in Massachusetts. Starting with
the Class of 2026, Massachusetts has a hew "Competency Determination”
standard based on "satisfactorily completing coursework that has been certified
by the student's district".

« Wide range of state standards
« Students who accept a diploma are not longer entitled to special education

« Students who exit at age 18 (accept diploma) cannot access DDS services
until age 22 (students with autism may receive some services)

« Students who exit with a diploma are not eligible for MAIPSE

© FEDERATION FOR CHILDREN WITH SPECIAL NEEDS




After the Meeting:

Using Information to Improve the
Process

Student and Family Experience
Professional Culture

Clarity of roles

Equity — cultural considerations

Ongoing:
Review services - working for the student?
Check in on accommodations — general ed

Progress Monitoring
Continued communication
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Transition Planning Across the IEP

Connected Transition Plan in the |IEP

Transition Assessments
* To provide information related to each postsecondary goal

4 i
Measurable Postsecondary Goals
* Written in measurable terms

Transition Needs (to be addressed this year
for each Measurable Postsecondary Goal)

Course of Study (courses/programs to support
Measurable Postsecondary Goals)

Present Levels of Performance

For each postsecondary goal area,
identify results of transition
assessment and completed

coordinated activities

Student voice supporting
strengths, preferences, interests,

and needs
* |nput from all stakeholders

Annual Goals and Coordinated Activities

* Skill development and transition
activities to be provided this year

https://osepartnership.org/pd/T219-Overview_of Transition in_the TEP-Condensed-508.pdf '.'
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Students can Inform the Team
(about what they need to be successful)

ACCOMMODATIONS AND MODIFICATIONS

Accommodations: List the accommodations the student needs to make progress in the areas of academic achievement and functional performance. Leave blank

Presentation of Instruction Response Timing and/or Scheduling | Setting and/or Environment S t U d e n ts n e e d tO U n d e rS ta n d t h e
The way information is The way the student The timing and scheduling The characteristics of the .
presented. responds. of the instruction. setting. a CCO m m O d a tl O n S th ey re g u | a rl y
Classroom accommodations
use and be able to talk about
Nonacademic settings (lunch, t h e m W ith a tea C h e r.

recess, etc.)

any boxes that are not appropriate for the student.

Extracurricular activities

Community/workplace

Modifications: List the modifications, if any, that are needed to the student's program so they can meet their goals, make progress, and participate in activities
alongside students with and without disabilities. Leave blank any boxes that are not appropriate for the student.

Content Instruction Student Output

Classroom modifications

Nonacademic settings (lunch,
recess, etc.)

Extracurricular activities

Community/workplace ' .

© FEDERATION FOR CHILDREN WITH SPECIAL NEEDS



Who signs the IEP?

The parent(s) or the student at age 18 has the right
to:

d  Fully accept the IEP as developed
d  Reject portions - all other portions will be

considered accepted and implemented immediately.
Partial Rejection can be for an omitted service

d  Reject the IEP as developed.
If no response for 30 days, it is treated as rejected.
Stay-put Rights - student stays in last IEP approved

program until IEP disputes are resolved. Not a long-term
solution.
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Planning their Futures

Students who are engaged in the
transition planning process are more
likely to:

e Work toward accomplishing their goals
(Bentz et al., 2000)

e Be invested in their learning and stay in
school (Smith, 2008)

e Are more likely to be employed and/or
enrolled in higher education after
graduation (Morningstar et al, 2010)

<

X
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T1IPS: Transition
Information for
Parents and Students

FCSN Transition TIPS

and Students with 1EPs

Brochures

TIPS: Transition TOPICS:
Ly e The Secondary Transition Planning
(Ages 14-22) Process
Assessment
Autism

Chapter 688 Referral
Decision-Making

D|SCIOSU re The Secondary Transition
) Planning Process

Graduation

Pre-ETS

Self-Determination

Self-Determination In English, Spanish, Portuguese,
Chinese, Viethamese and Haitian Creole https://fcsn.org/resources/

e
X
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RESOURCES

Facilitating Student-led IEPs
https://osse.dc.gov/sites/default/files/dc/sites/osse/documents/Facilitating%20Student

-led%20IEPs.pdf

Simmons, Kate, et al. (2023) It's About Me: Student Participation in IEP Development.
International Journal of Social Policy and Education, Vol. 5, No. 3.

Student Involvement in the IEP - Video Modules
https://www.imdetermined.org/tool/student-involvement-in-the-iep-modules/

Transitions to Adulthood Center for Research (Transitions ACR)

Adulting Shorts — Comic series, The "TEA” on IEPs
nttps://www.umassmed.edu/TransitionsACR/publication/comic/2021/09/tea-on-ieps-part-1/
nttps://www.umassmed.edu/TransitionsACR/publication/comic/2022/09/tea-on-ieps-part-2/
nttps://www.umassmed.edu/TransitionsACR/publication/comic/2022/12/tea-on-ieps-part-3/ “
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Vision of a Graduate

Academically Creative
Prepared Problem-Solvers

New statewide vision outlines six key
skills and competencies to prepare high
school students for college, career and

ISR EY A civic life.

M Massachusetts e e

Effective
Graduate Navigators

Communicators
https://www.mass.gov/info-
details/vision-of-a-massachusetts-

graduate

Responsible Intentional
Decision-Makers Collaborators

Next Steps: Where do you see an opportunity in your district to
increase student engagement with their IEP?
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Thank You

Federation for Children with Special Needs
The Schrafft Building
529 Main Street, Suite 1M3
Boston, MA 02129

(617) 236-7210
(800) 331-0688
www.fcsn.org

Online Intake Form
https://fcsn. org/fcsn- intake- form/
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https://www.instagram.com/fcsn_ma/
https://www.facebook.com/fcsnfb
https://www.youtube.com/fcsnvideos
https://twitter.com/fcsn
https://www.instagram.com/fcsn_ma/
https://www.linkedin.com/fcsn/
http://www.fcsn.org/
https://fcsn.org/fcsn-intake-form/

X

Questions?
Federation for Children with Special Needs

Engaging Educating Empowering Families
www.fcsn.org



https://fcsn.org/
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